
 

Pupil Premium strategy statement – Willow Primary School 

 

This statement details our academies' use of pupil premium funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 

outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 419 

Proportion (%) of pupil premium eligible pupils 11.46 

Academic year/years that our current pupil premium strategy plan 
covers (3-year plans are recommended – you must still publish an 
updated statement each academic year) 

2026-2029 

Date this statement was published December 2025 

Date on which it will be reviewed December 2026 

Statement authorised by Simon Martin 

Pupil premium lead Mike Parkinson 

Governor / Trustee lead Ellie Churchward 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £68,687 

Pupil premium funding carried forward from previous years (enter £0 
if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state the 
amount available to your school this academic year 

£68,687 
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Part A: Pupil premium strategy plan 

Statement of intent 

The vision of Exceed Learning Partnership is to equip young people with the knowledge, skills and 

mindset to thrive and take on the world. We aim to build communities where everyone belongs; it 

means feeling valued, safe, and seen. We celebrate diversity and commit to equity, removing barriers 

and closing gaps so every pupil and colleague can thrive. The Core Mission of ELP is “Every Child. Every 

Chance. Every Day” At ELP, every pupil should be Safe, Happy, Healthy, Learning, and feel like they 

Belong. This is our foundation for an inclusive environment.  

At Willow, our intention is that all pupils, irrespective of their background or the challenges they face, 

make good progress and achieve high attainment across all subject areas. The focus of our pupil 

premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those 

who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and 

young carers. The activity we have outlined in this statement is also intended to support their needs, 

regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged 

pupils require the most support. This is proven to have the greatest impact on closing the disadvantage 

attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in 

the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will 

be sustained and improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its targeted support 

through the National Tutoring Programme for pupils whose education has been worst affected, 

including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in robust 

diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have 

adopted complement each other to help pupils excel. To ensure they are effective we will: 

•​ Ensure disadvantaged pupils are challenged in the work that they’re set 

•​ Act early to intervene at the point need is identified 

•​ Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ 

outcomes and raise expectations of what they can achieve 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 Assessments and observations indicate that high-attaining disadvantaged pupils have 
lower levels of Tier 2 (academic) and Tier 3 (subject-specific) vocabulary compared to 
their non-disadvantaged peers. This limits their ability to access higher-level reading 
texts, express complex ideas in writing, and decode multi-step reasoning problems in 
mathematics to a Greater Depth standard 

Disadvantaged pupils often have limited opportunities for cultural enrichment and 
wider life experiences outside of school compared to their non-disadvantaged peers. 
This 'experience gap' results in a lack of background knowledge (schema) required to 
comprehend abstract concepts in reading and produce sophisticated, context-rich 
writing at a Greater Depth level. 

As a result of this, fewer children eligible for pupil premium achieve at greater depth 
in core subjects meaning there is a gap between them and non-pupil premium.  The 
2024/25 whole school data shows a 19% gap for reading, 22% for writing,  24% in 
maths and 18% for combined. 

2 Fewer children eligible for pupil premium achieve the expected standard in core 
subjects meaning there is a gap between them and non-pupil premium.  The 2024/25 
whole school data shows a 9% gap for reading, 11% for writing,  18% in maths and 20% 
for combined. 

Diagnostic assessments indicate that disadvantaged pupils struggle with the retention 
of key knowledge over time. They demonstrate gaps in basic fluency (e.g., number 
bonds, times tables, phonics sounds) which increases their cognitive load. This lack of 
fluency acts as a barrier to accessing age-related curriculum content, particularly in 
Mathematics where current learning relies heavily on the security of prior knowledge.  

3 Absence amongst disadvantaged pupils remains above non disadvantaged peers.  

Attendance data analysis demonstrates that the attendance of disadvantaged pupils 
was 96% compared to Non PP attendance at 96.3%.  This persistent absence results in 
gaps in learning sequences, particularly in cumulative subjects like Maths and Phonics. 
These gaps compound over time, preventing pupils from securing the consistency 
needed to reach the expected standard. 

Parental engagement and understanding of the importance of punctual and regular 
attendance remains a barrier for some of our pupils and needs to remain a focus of the 
academy. 

4 Access to Wider Opportunities - trips, music, the arts and sports  

Pupil voice and teacher observations indicate that disadvantaged pupils have limited 
'real world' experiences (e.g., visits to theatres, museums, beaches) compared to their 
peers. This lack of cultural capital creates a 'schema gap,' meaning these pupils lack the 
background knowledge required to fully comprehend context-rich reading texts or 
produce sophisticated, imaginative writing. 

Financial constraints and limited transport availability act as significant barriers for 
disadvantaged families, preventing pupils from accessing extra-curricular enrichment 
such as music tuition, sports clubs, and residential trips. This results in lower 
participation rates in wider school life, limiting opportunities for these pupils to 
develop social confidence, resilience, and a sense of belonging within the school 
community. 

It is essential at Willlow that we educate the whole child beyond the academic. Pupil 
Voice demonstrates that disadvantaged pupils have less access to wider opportunities 
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outside of the school setting therefore it is essential for us to close the Cultural Capital 
gap with the enrichment program we offer. 

5 Social, Emotional, and Mental Health (SEMH) needs among a small but significant 
group of pupils.  

Despite whole-school behaviour being securely good, Thrive and BOSS assessments 
indicate that a specific cohort of disadvantaged pupils struggle with emotional 
self-regulation and social functioning. These SEMH needs act as a significant barrier to 
their 'readiness to learn.' Without additional pastoral and multi-agency support to 
co-regulate, these pupils experience reduced instructional time and struggle to 
maintain the focus required to access the full curriculum. Without this high-level 
support, they are at risk of disengagement, gaps in learning, or reduced social inclusion 
with their peers 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Intended outcome Success criteria 

Improved Attainment for 
Disadvantaged Pupils in Reading, 
Writing, Maths and Combined. 

Reading, Writing, Maths and Combined attainment for the 
greater depth standard for pupil premium pupils demonstrates a 
reduction in the gap between PP and Non- PP decreases year on 
year for the next 3 years until they are in line with their non-pp 
peers. 

Improved Attainment for 
Disadvantaged Pupils in Reading, 
Writing, Maths and Combined. 

Reading, Writing, Maths and Combined attainment for the 
expected standard for pupil premium pupils demonstrates a 
reduction in the gap between PP and Non- PP decreases year on 
year for the next 3 years until they are in line with their non-pp 
peers. 

Improved Attendance rates for 
pupils deemed Pupil Premium.   

 

The average attendance of disadvantaged pupils is at least 97% by 
December 2028.   

Disadvantaged Pupils have the 
same level of access to Wider 
Opportunities such as trips, music, 
the arts and sports as all other 
pupils. Finances are not a barrier 
to pupils accessing these 
much-needed wider 
opportunities. 

Qualitative data from pupil voice, pupil and parent surveys 
and teacher observations.  

Attendance at clubs and music lessons will show levels of 
engagement by Pupil Premium pupils are in line with Non- Pupil 
Premium pupils proportionately. 

Social Emotional Mental Health 
and Behaviour Support   

All pupils, who need it, are 
identified quickly and have access 
to SEMH/Behaviour support 
internally or externally as 
appropriate. 

All pupils who need SEMH support know where and how to 
access this support.   

Pupil Voice demonstrates pupils feel safe and understand 
what help they can access in school. Parents/Carers feel their 
children are safe physically and mentally and know how to 
access support in school. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to address the 

challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £39,000 

Activity  Evidence that supports this  approach Challenge 
number(s)  
addressed 

Senior Leaders to take part in 
Challenge Partners 25-26 with 
Personal Development as an 
Area of Excellence.  

Partnership with school with 
strong outcomes for 
Disadvantaged Pupils to share 
and evolve practice. 

Research into the most effective  use of the PP 
Funding is that  sufficient time is spent on quality  
CPD and training of teachers, TAs  and leaders to 
develop their knowledge and understanding of  how 
best to tackle the attainment  gap and support 
building a strong  culture of attainment for all:  

High quality teaching improves pupil outcomes, 
and effective professional development offers a 
crucial tool to develop teaching quality and 
enhance children’s outcomes in the classroom. 

 

https://educationendowmentfoundation.org.uk/e
ducation-evidence/guidance-reports/effective-pro
fessional-development 

 

 

Ensure that professional development aligns with 
the needs of the school and is supported by 
school leadership. Gaining ongoing leadership 
buy-in can facilitate successful implementation. 

 

 

https://d2tic4wvo1iusb.cloudfront.net/productio
n/eef-guidance-reports/send/Five_a_Day_Reflecti
on_Tool_-_Teaching_Assistants_v1.0-1.pdf?v=167
4033195 

 

Understanding of where there is a cross over of 
need supports teachers and TAs to remove 

All 

 

 

 

 

 

Maintain Professional Growth 
and development of Teacher 
Pedagogy and Practice. 

1,2, 

CPD Program for teachers 
throughout the year- Developing 
knowledge and  strategies for 
closing the gap for disadvantaged 
pupils- ADAPTIVE TEACHING & 
DRIVING THOUGHT  

1,2, 

 

 

 

PP Lead and Head of School 
professional development 
through attendance at the 
Exceed PP Network  and 
Challenge Partners 

All 

 

 

Train Specialist HLTAs through the 
apprenticeship route to ensure 
quality first teaching during PPA 
Time 

1,2, 
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barriers using the Five a Day Toolkit.  

Awareness Raising- Continued 
development of  an academy -ide 
‘Vulnerability Tracker’ to support 
staff awareness of pupils' needs 
and where there are additional 
areas of support needed e.g. PP 
and SEND/EAL etc so support can 
be focused and targeted. 

1,2,5 

 

 

Pupil Progress Meetings to have 
additional awareness with termly 
focus on Vulnerable Pupils 
attainment and progress. 

1,2,5 

Technology and other resources 

that support personalised 

teaching and feedback-  

 

Implementation and training of 

Learning by Questions Program to 

support personalised learning 

across all subject areas. 

https://d2tic4wvo1iusb.cloudfront.net/production/eef-
guidance-reports/digital/EEF_Digital_Technology_Guid
ance_Report.pdf?v=1764497555 

Technology has the potential to improve assessment 
and feedback, which are crucial elements of effective 
teaching. However, how teachers use information from 
assessments, and how pupils act on feedback, matter 
more than the way in which it is collected and 
delivered. 

1,2 

 

 

Mentoring and coaching of 
targeted year groups particularly 
ECTs to ensure adaptive teaching 
strategies for vulnerable pupils and 
assessment for learning is accurate 
and impactful.  

There is some evidence that mentoring can have small 
positive impacts on mentee pupil attainment and 
literacy. Mentoring can also lead to a range of positive 
outcomes for mentees, including improved teaching 
practice, confidence and self-belief, enhanced teacher 
student interactions, and an improved classroom 
environment. 

https://niot.s3.amazonaws.com/documents/NIOT_me
ntoring_and_coaching_-_Key_Takeaways.pdf 

1,2, 

 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)  

Budgeted cost: £16,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Testbase subscription 
 

When used effectively, diagnostic assessments can 
indicate areas for development for individual pupils, or 
across classes and year groups: 

1,2,5 
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Diagnostic assessment | EEF 

Third Space Learning 1:1 Tutoring 
Maths 

Weekly Maths Tutoring Program for Y5 and 6  

Bespoke interventions designed to secure  gaps in 
basic skills that have been identified  using diagnostic 
assessments and encourage  attendance due to 
confidence building.   

https://educationendowmentfoundation.org.uk 
/education-evidence/teaching-learning 
toolkit/one-to-one-tuition\ 

1,2  

Additional phonics sessions 
targeted at disadvantaged pupils 
who require further phonics 
support. 

Phonics approaches have a strong evidence base 
indicating a positive impact on pupils, particularly from 
disadvantaged backgrounds. Targeted phonics 
interventions have been shown to be more effective 
when delivered as regular sessions over a period up to 
12 weeks: 
Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

 

1,2 

Reading Plus  

Reading Plus is an adaptive  
literacy tool that enables  KS2 
pupils to improve fluency, 
comprehension, vocabulary, 
stamina, and  motivation. 

Reading Plus produces 2.5 years of growth  in just 60 
hours of personalized instruction.  

• 2.5 Level Gains in 60 Hours  
• 2.0 Level Gains in 40 Hours  
• 1.0 Level Gains for College & Career Readiness 
in 20 Hours  

1,2 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £13, 687 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Funded  school  experiences 
Some pupils  continue to  
require  financial  support in  
order for them to benefit from  
off-site  educational  activities 
including access to Willow’s 
Super Seventy. 

Children enhance their learning   

through experiential opportunities, which support 
memory and metacognition links to their classroom 
-based learning. This supports children to know more and 
remember more because of the connection built in the 
brain when we have first-hand experience of an event. 

4,5 

Access to  Extra  Curricular  
Clubs Sports, Music  Lessons,  
Performing  Arts 

https://educationendowmentfoundation. 
org.uk/education-evidence/teaching 
learning-toolkit/arts-participation  

Arts participation approaches can have a positive 
impact on academic outcomes in other areas of the  
curriculum +3 months.  

4,5 
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There is a small positive impact of  physical 
activity on academic attainment (+1 month). 
While this  evidence summary focuses on the 
link  between physical activity and  academic 
performance, it is crucial to  ensure that pupils 
access to high quality physical activity for the 
other  benefits and opportunities it provides. 
https://educationendowmentfoundation. 
org.uk/education-evidence/teaching 
learning-toolkit/arts-participation 

Thrive provision  Social and emotional learning interventions typically have 
an average impact of +4 months on attainment, and 
significantly improve behaviour and emotional regulation. 
Thrive supports positive relationships and readiness to 
learn.  EEF – Improving Social and Emotional Learning in 
Primary Schools 

 

 

Total budgeted cost: £68,687 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Year 1 

Reading 

 

Writing 
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Maths 

 

Summary of trends and comparison to national average and academy targets 

●​ The percentage of disadvantaged pupils achieving the EXS standard in reading and writing increased from 
the previous academic year (60% to 80%).  Maths was maintained (80%). 

●​ The EOYT for EXS standard in reading and writing was surpassed (60% to 80%).  In maths, the EOYT was 
met. 

●​ In reading and writing only 50% of the boys achieved the EXS standard 

Autumn actions for Y2 disadvantaged  pupils 

●​ Monitor the 2 boys who did not achieve the EXS standard in reading and writing and target them so the 
gap can be closed.  One of the pupils is also SEND so appropriate targets need to be in place on their MSP. 

Year 2 

Reading 
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Writing 

 

Maths 
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Summary of trends and comparison to national average and academy targets 

●​ The percentage of disadvantaged pupils achieving the EXS standard in all core subjects increased from the 
previous academic year (66.67% to 75%).  

●​ The percentage of disadvantaged pupils achieving the GD standard in all core subjects increased from the 
previous academic year (0% to 25%).  

●​ The EOYT for EXS standard in all the core subjects was met (75%).   

What has made a positive difference to attainment in summer term? 

●​ Pupil progress meetings helped staff focus on the children who needed support to  achieve their targets. 
 

Autumn actions for Y3 disadvantaged  pupils 

●​ One of the pupils is also SEND so appropriate targets need to be in place on their MSP and interventions 
put in place. 

Year 3 

Reading 

12 



 

 

Writing

 

 

 

 

 

Maths 
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Summary of trends and comparison to national average and academy targets 

●​ The EOYT for EXS standard in reading and writing were met (57.14%).  
●​ In maths, the EOYT for EXS standard was not met (1 pupil). 
●​ 2 pupils achieved the GD standard in maths. 
●​ In writing, none of the pupils achieved the GD standard. 

Autumn actions for Y4 disadvantaged  pupils 

●​ Teachers to diagnose any issues and put appropriate support in place to increase the percentage of 
disadvantaged pupils achieving the GD standard in writing. 
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Year 4 

Reading 

 

Writing 
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Maths 

 

Summary of trends and comparison to national average and academy targets 

●​ The EOYT for EXS standard in reading and writing were met (75% in reading and 66.67% in writing).  
●​ Disadvantaged pupils missed their target by 25% in maths (3 pupils) 

Autumn actions for Y5 disadvantaged  pupils 

●​ All pupils who missed their targets in maths need to be identified and support put in place. 

 

Year 5 

Reading 
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Writing 

 

Maths 

 

Summary of trends and comparison to national average and academy targets 

●​ The EOYT for EXS standard in all 3 core subjects were met (71.43%). 
●​ The EOYT for the GD standard in reading was surpassed (14.29% to 28.58%) 

Autumn actions for Y6 disadvantaged  pupils 

●​ Teachers to diagnose any issues and put appropriate support in place to increase the percentage of 
disadvantaged pupils achieving the GD standard in writing. 
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Year 6 

Reading 

Number of pupils in cohort at the end of summer: 10 

 Start of Year Baseline End of Summer 
EXS (%) GD (%) 

 
EXS (%) 
 

GD (%) 
 

EOYT (%) 

All 66 0 100 20 EXS -77 
GD - 0 

Boys 100 0 100 33 EXS - 100 
GD - 0 

Girls 50 0 100 14 EXS - 71.4 
GD - 0 

 

 

Writing 

Number of pupils in cohort at the end of summer: 10 

 Start of Year Baseline End of Summer 
EXS (%) GD (%) 

 
EXS (%) 
 

GD (%) 
 

EOYT (%) 

All 55 0 88.89 10 EXS -77 
GD - 10 

Boys 66 0 100 0 EXS -100 
GD - 0 

Girls 50 0 85.71 14 EXS -71.4 
GD - 14.3 

Maths 

Number of pupils in cohort at the end of summer: 10 

 Start of Year Baseline End of Summer 
EXS (%) GD (%) 

 
EXS (%) 
 

GD (%) 
 

EOYT (%) 

All 66 11 80 10 EXS - 66 
GD - 0 

Boys 100 33 100 33 EXS - 100 
GD - 33 

Girls 50 0 71 0 EXS - 57 
GD - 0 
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Summary of trends and comparison to national average and academy targets 

●​ Attainment was significantly above national at the EXS standard. 
●​ The EOYT for EXS standard in all 3 core subjects was surpassed. 
●​ The EOYT for GD standard was surpassed in reading and maths and met in writing. 
●​ In all core subjects there was a significant increase at the EXS standard from the previous academic year. 
●​ All boys met the EXS standard in core subjects. 

What has made a positive difference to attainment in Summer term? 

●​ Good use of diagnostic assessment to accurately support the pupils to ensure good progress. 
●​ Targeted interventions and boosters 
●​ The revision period at the start of the summer term was pitched correctly and helped prepare the pupils 

for SATS. 

 

Wider Curriculum Opportunities - Extra Curricular Clubs and Wraparound  
●​ All children have the opportunity to attend extra curricular clubs at a 50% reduced rate up to 4:30pm 
●​ Places are allocated to disadvantaged first 
●​ 20% of children who attended PGL were PP -  9 children (75% of PP children in that Year group) 
●​ 22.5% of PP children have attended Willow’s Den 

 
 

Disadvantaged Pupils Wider Curriculum Opportunities – Competitions and events 
●​ Free bursary places for Rocksteady 
●​ Educational visit voluntary contributions are adjusted to support families 
●​ Reduced rate for Y6 residential 
●​ % PP who received music lessons of any description 
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